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Abstract 
       What is intended herein is to determine the problems being encountered at the application schools of preschool education. 
While this is a descriptive study in the form of assessment, qualitative research technique is applied herein.
Workgroup is composed of 80 teacher candidates, having attended to the preschool education included within the branch 
teaching program of Gazi University in the education term of 2011 – 2012. Semi-structured interview form is utilized in order to 
determine what sorts of problems are being encountered by the teacher candidates at the institutions where they perform 
application. Data have been collected from the volunteer teacher candidates by way of face-to-face meeting. Findings, having 
been obtained from the research, have been assessed by way of descriptive analysis, and been assigned with frequency values. 
According to the result of the research, the problems being encountered the most by the teacher candidates in their school 
applications include inadequacy of tools, instruments, and corners, lack of any comment, correction, or orientation being 
performed by the class teachers in relation with the plans, teacher candidates’ partial difficulty in preparing their plans.
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1. Introduction 
While teachers compose the key element of the education system, the success of the said system is closely 
associated with the attributes being possessed by the said teachers. Among the teachers as a whole, those who are 
proficient in terms of general culture, possessing the essential knowledge and skills, and in addition to the aforesaid, 
those who are equipped with professional experience are deemed as qualified teachers (Sılay & Gök, 2004). 
Field applications, which are practiced in teacher training, are of particular importance in prevocational training, 
and in the involvement of the teachers in the actual teaching duty. Field experience is one of the most important 
stages in teacher training. These experiences provide the teacher candidates the opportunity not only to apply the 
knowledge they have learned theoretically, but also to develop the essential habits and experiences, which will be of 
particular importance in their future careers (Ünlüönen & Boylu, 2007; Hacıoğlu & Alkan, 1995). 
 While it is required from the teacher candidates to conduct systematic observations at the schools by means of 
applied courses, on the other hand, it is required from the school and university to train the teacher candidates by 
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means of the collaboration between the application teacher and the instructor, and in accordance with the respective 
activity schedule (Can, 2001). 
 It is essential to mingle theory and practice within the training programs, in order to bring professional 
competence in the teacher candidates.  In terms of putting the theoretical knowledge into practice, what matters first 
of all is that, the teacher candidates are to observe, and examine the model behaviors within the educational 
environments at schools (Oðuz, 2004). 
  The primary professional qualities, which should be possessed by the teacher, are to recognize the learner, to 
establish relations based on mutual trust, and to assist the students for exploring, and exercising their skills of self-
planning, organization, arrangement, and evaluation (Demir & Çamlý, 2011). 
  Training of teachers as being possessed with the required attributes is maintained by means of the theoretical 
and applied courses, which are given to them in the faculties of education. By means of the applied courses, teacher 
candidates become aware of the responsibility of the profession they are to serve in the future (Demir & Çamlı, 
2011).  
   Main purpose of the application schools is consisted of making teacher candidates knowledgeable with the 
structure and operation of their schools, enabling them to organize suitable activities, so as to exercise the theoretical 
knowledge they possess therein, leading the students do applications individually, or in small groups, and making 
them hold views in their profession, and possess short period of teaching experiences (Demir & Çamlı, 2011; 
www.yok.gov.tr, 2012).  
    Inter-institutional collaboration and coordination are of critical importance in the management of applied 
courses. However, with regard to the duties and responsibilities, and the preparations and evaluations, having been 
put forth out of faculty-school collaborations, problems are being encountered in the realization thereof in class-
school environments. At the schools, students tend to imitate their teachers, rather than the things they have learned 
in their universities (Can, 2001).  
           It is suggested that, the problems, which are encountered throughout the period being spent in the application 
schools, may cause the teacher candidates not only adopt negative opinions about their profession, but also seriously 
affect the levels of their education-training concepts, professional knowledge, and the levels of their capabilities and 
attitudes as well. Teacher candidates’ frequent utterance of the trials and tribulations, which they have encountered 
during the application of the pre-school education courses, has caused it necessary to ascertain what the problems 
being encountered in the aforementioned issue are. At this point, ascertainment of the problems, which have been 
encountered by the teacher candidates at the schools, where they were performing applications, and creation of 
suggestions towards the solution of the aforementioned problems matter the most in causing this course achieve its 
objective. 
This research has been planned so as to ascertain the problems, which are being encountered by the 3rd 
Grade Students of the Family and Consumer Sciences program of Gazi University in the application of their 
Preschool Education courses, and to offer solutions thereto. 
2. Method 
While this research is a descriptive study in the form of assessment, regarding the ascertainment of the 
problems being encountered at the application schools of preschool education courses, qualitative research technique 
was applied therein. According to Yıldırım & Şimşek (2005), qualitative research is a type of research, in which 
data collection techniques such as monitoring, interview, and document analysis are utilized, and in which a process, 
which is intended for revealing the senses and events under natural conditions, and in a realistic and holistic manner, 
is pursued. Workgroup of the research is composed of 80 teacher candidates (53 of whom are female, and the 
remaining 27 are male), who were studying in the branch teaching program of Gazi University in the education term 
of 2011-2012, and also participated in the preschool education course application. Research data were collected by 
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means of semi-structured interview, and by way of face-to-face interviewing with the volunteer teacher candidates. 
Semi-structured interview is a method, which enables the interview undergo certain modifications under 
unanticipated new circumstances, which may arise during interviews (Özgüven, 2004). Semi-structured interview 
questions, having been prepared by Karaca & Aral (2011), were made use of in determining the interview questions. 
Reliability formula, having been recommended by Miles & Huberman (1994), was utilized for the reliability 
calculation. As a result of the Reliability = Agreement / (Agreement + Disagreement) calculation, reliability value 
was calculated as 0.87.  
The assumptions, on which the research was based, are as follows: 
1. Expert’s opinion is enough for the reliability of the data collection tool. 
2. Subjects reflected their real perceptions while answering the questionnaire. 
Limitations with regard the research may be listed as follows: 
1. Research is limited with the knowledge having been obtained from the sample. 
2. Research is limited with the expressions being revealed by the teacher candidates in the questionnaire, 
having been developed so as to determine the problems being encountered by the teacher candidates in the 
application schools. 
              The conducted interviews were cited on paper, and analyzed thereafter via descriptive analysis approach. 
Descriptive analysis is an approach, by which the obtained data are summarized, and interpreted in accordance with 
the already determined themes. What is intended with this approach, in which direct citations are frequently 
included, is to strikingly reflect the opinions of the individuals, having been interviewed, or monitored (Yıldırım & 
Şimşek, 2005). All the answers, having been given to the questions included in the interview form, were read by the 
researchers separately, and the common problems, having been ascertained therefrom, were grouped and classified. 
Having each and every expression expressed numerically, frequency values of the aforementioned numeric 
expressions were calculated via SPSS (Statistics Package For Socials Sciences) program. The opinions of the 
teacher candidates with regard to the problems being encountered at the application schools of preschool education 
courses, and some of the aforementioned opinions are shared below in the form of direct citations. In order to 
identify the holder of the cited opinion, the number, which reveals the number of the respective interview thereof, is 
put forth. 
3. Findings 
          The problems having been encountered by the teacher candidates throughout the application period, and their 
comments thereon are given under the following articles. 
 
Article 1: In order to determine the first impressions, and acquaintance phases of the teacher candidates with 
regard to their application schools, they were asked “Who did you meet first at your application school, and what 
did you talk about?” 
Upon being asked of whom they met first at their application schools, 56 of the teacher candidates answered 
that they met the principal, or vice principal of their schools, 16 thereof answered that they met the class teacher, 
and the remaining 8 answered that they met the supportive mother. 
Among the things they talked about at first, more than half (45) of the teacher candidates stated that, they had 
talked about the department they were studying at, and nearly half (35) of the same population stated that, they had 
talked about what they were to do, and about the rules they were to obey throughout the term. With regard to the 
occasion of meeting the class teacher, 59 of the teacher candidates stated that, they had gone to see him/her by 
themselves, 17 thereof with the company of the principal or vice-principal, and the remaining 4 teacher candidates 
stated that, they met the class teacher by the mediation of the hall monitor. Besides, among the teacher candidates, 32 
of them stated that, they had been introduced to the pupils as being a teacher, 29 thereof stated that, they had been 
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introduced to the pupils as being an intern teacher, and the remaining 19 stated that, they had been introduced to the 
pupils as being a sister/brother. 
Participant No.28 told what he had been through as follows: “When I first got there, I came across the class 
teacher. I asked whether it was possible to do my internship of the preschool education course there. The teacher 
answered yes, but also said that, I should better discuss my situation also with the school principal. Upon receiving 
the permission of the principal, I got back to the class teacher again, and told that I had received the permission of the 
principal. The class teacher said OK, and offered me to show around. I said yes, then I was asked questions about my 
department.” Participant No.51 told that, “Principal took me to the class, the class teacher asked for how long my 
internship was to last. I was also asked the university and department I was studying at.” According to the statement 
of Participant No.7, “the teacher did not introduce me to the students. I was quite offended with that. I had to meet 
them later by myself.” 
 In the study of Karaca & Aral (2011), it was concluded that, more than half of the teacher candidates had first 
met with the class teacher, and regarding the subject of their first conversations ---, and it was also concluded 
therefrom that, the majority had met with the class teacher by themselves, and that nearly half of the teacher 
candidates had by no means introduced to the pupils. From Severcan’s (2007) study, it was concluded that, more 
than half of the teacher candidates had been introduced to the pupils prior to the application process, and that 
inappropriate descriptions had been ascribed to them at that meeting with the pupils. In the study of  Seçer, Çeliköz, 
and Kayılı (2010), it was concluded that the nursery class students had not been seeing the teacher candidates as 
teachers, and that they had rather been calling the teacher candidates as brother/sister. 
Article 2: In order to ascertain their opinions with regard to the physical environment of their application class, 
teacher candidates were asked “Could you describe the physical environment and equipments (tools and 
instruments, corners, classroom size, etc.) of your application class?  
 Upon review of teacher candidates’ opinions with regard to the adequacy of the physical environment of the 
classrooms at their application schools, more than half of the participants mentioned of the inadequacy of the tools 
and instruments (by 57 participants), and that of the corners (by 49 participants). It was stated by the majority of the 
participants that, the tables and chairs (by 74 participants), floor – ceiling height (by 75 participants), lighting (by 61 
participants), and classroom sizes (by 62 participants) were adequate. 
While Participant No.7 stated respective opinions as “There are only a couple of stuffed dolls at the corner for 
"playing house”. Kids’ game materials are too few, and they also do not have a writing pad.” According to the words 
of the Participant No.12 “Materials are not adequate. There are corners available, but they are empty…” Participant 
No.37 described the situation as “The classroom is large, and adequate number of DVDs, books, and pens, pencils are 
available. However, science and nature corners in particular, and the other corners as well are not adequate.” 
 In the study having been conducted by Karaca & Aral (2011), it was stated by the teacher candidates that, the 
tools and instruments were few at the classrooms, to where they had gone for teaching applications, and the corners 
thereat were also few, or unavailable at all. Having stated that, the materials for the preschool applications were 
largely lacking in their studies (2011), Demir & Çamlı  thereby concluded that, such a situation was limiting the 
choice of activities, and affecting the classroom management negatively as well. Seçer, Çeliköz, and Kayılı, in the 
study they conducted (2010), pointed to the fact that, the classrooms were physically inappropriate, and that there 
was excess number of students thereat. In the study of Severcan (2007), it was concluded that, half of the candidates, 
conducting their applications at the nursery classes affiliated to MEB (Ministry of National Education), and at the 
independent nursey schools, stated that, the classroom environments at the institutions, where they were conducting 
their applications, were having spaces adequate for the performance of such applications.  
 Article 3: In order to ascertain their opinions with regard to the plans they had planned for their courses of 
application, the teacher candidates were asked, “What do you experience while you are applying the plans you have 
prepared?”.  
While 42 of the teacher candidates mentioned of no intervention, including delivering any comment, making any 
modification or orientation, from the teachers with regard to the plans they had prepared, 30 of the teacher candidates 
stated that they were encountering such interventions occasionally, and the remaining 8 of the teacher candidates 
stated that they were actually encountering such interventions. Regarding the issue of the concurrence of the 
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expectations of the classroom teacher with those of the instructor, against the denial of 70 teacher candidates, only 
10 teacher candidates admitted such a concurrence.  
 With regard to this issue, Participant No.77 stated that, “The teacher of the classroom, where I was serving my 
internship, was neither criticizing, nor examining my plans and applications, which means he did not care at all”, 
Participant No.66 stated that, “The teacher did not care at all. He did not take a look at my plans, even for once”, 
Participant No.76 stated that “He paid no interest, other than looking from the corner of his eye”, Participant No.3 
stated that, “The classroom teacher did no intervention, and left me by my side. The instructor, on the other hand, 
was intervening at every stage until preparation, including my plans”, and Participant No.20 stated that, “While the 
instructor was paying attention to the plan, the classroom teacher did not care about the plan at all”. 
It was ascertained from the study of Karaca & Aral (2011) that, while more than half of the teacher candidates 
stated to have received assist from their classroom teachers in terms of comment, modification, or orientation, nearly 
half of them stated to have received no assist from their classroom teachers, and it was further ascertained therefrom 
that, majority of the teacher candidates denied any concurrence between the application teacher and instructor in 
terms of expectations. Gökçe & Demirhan (2005 ) stated in their study that, they had not received adequate 
assistance from the application teachers in the process of developing class plans and materials, and that the 
application teachers paid attention not towards the contents of the plans, but towards the showy parts thereof.  
In review of the difficulties that the teacher candidates encountered while preparing their plans, it was 
ascertained that, while 38 of them found it partly difficult, 32 of them found it occasionally difficult, and the 
remaining 10 teacher candidates encountered no difficulty at all while preparing their plans.  
Among the causes of the difficulties that the teacher candidates had encountered while preparing their plans, the 
difference between the theory and practice, and lack of any assistance from the classroom teachers may be 
noteworthy. It was stated in the study of Karaca & Aral (2011) that, the instructors and classroom teachers withheld 
the required assistance from the teacher candidates on such issues as preparing plans, developing materials, etc. in 
order to improve the teacher candidates’ shortcomings upon examining their plans and activities.  
Besides, upon being asked about the statuses of  their assessments towards the applications, more than half (45) of 
the classroom teachers stated that they liked the applications, 25 thereof stated that they had not assess them at all, and 
the remaining 10 stated that they had responded by motivating and encouraging them. Instructors and the teachers are 
charged with the most critical duties of guiding the candidates, telling them their shortcomings or the things to do, 
and motivating them throughout the application process. Classroom teacher is critical for the healthy conduct of the 
process in terms of assessment and guidance. Undoing the aforesaid may cause problems.  
 Article 4: In order to ascertain their opinions about their teachers at their application schools, teacher candidates 
were asked, “On which subjects do the teacher at the application school provides help to you (what does the teacher 
expect from you, and behave to you)?”.  
More than half (46) of the teacher candidates stated that, their classroom teachers were assisting them in the 
activities, and in the classroom control, and material provision as well. 62 of the teacher candidates stated that, they were 
expecting the classroom teachers to assist them, attend to their activities, and to pay attention to their entry and exit hours 
to and from the school. While nearly half (34) of the teacher candidates stated that, their classroom teacher was acting 
friendly, 28 teacher candidates stated that, they were acting good, 11 teacher candidates stated that, they were acting 
seriously, and the remaining 7 teacher candidates stated that, they were acting coldly.  
On this issue, Participant No.74 stated that, “He acted normally, in other words neither too formally, nor from a 
long distance. He granted help on every occasion, especially in his recommendation on what type of an activity I was 
to do”. Participant No.59 stated that, “He was supportive in becoming practical, managing the pupils, and in creating 
an activity promptly. He was behaving quite well”. Participant No.6 stated that, “He was helpful on which activity I 
was to do, and how I was to do that activity". Participant No.7 stated that, “It was I, not him, who acted helpful. He 
sat on his seat, and we caused the performance of the activities he had told. He took us on a vacation, and while he 
was wandering around, it was us who took care of the pupils. Besides he hates the teaching profession. He was acting 
terribly towards his pupils”.   
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It was ascertained from the teacher candidates' opinions with regard to their classroom teachers in the study of 
Karaca & Aral (2011) that, nearly half of the teacher candidates stated that their classroom teachers acted helpful on 
every occasion, and more than half of them stated that their classroom teachers behaved well to them.  In the study 
of Silay & Gök (2004), it was found out that, indifference of the application teachers affected the teacher candidates 
negatively. Isikoglu, Ivrendi, and Sahin (2007) ascertained from their study that, disruptive and inadequate 
consultancy caused negative changes in the self-confidence, motivation, and professional skills of the teacher 
candidates. In Severcan’s (2007) study, it was pointed out that, more than half of the candidates, who were 
performing applications at the official nursery classes, which are affiliated to the Ministry of National Education, 
and at the independent nursery schools, were recognized no more than assistants by their classroom teachers. 
4. Conclusion and Suggestions  
What is intended by means of this research is to scientifically ascertain the problems, having been 
encountered by the 3rd Grade students of Family and Consumer Sciences program of the Faculty of Industrial Arts at 
the application schools in their preschool education courses. According to the result of the research, the problems 
being encountered the most by the teacher candidates in their school applications include inadequacy of tools, 
instruments, and corners, lack of any comment, correction, or orientation being performed by the class teachers in 
relation with the plans, teacher candidates’ partial difficulty in preparing their plans. Teacher candidates find the 
chance to have the knowledge and skills, which they have learned at classes, applied at schools. What they lived 
through, and experienced throughout this application may cause to the development of negative attitudes in the 
teacher candidates towards the years to come, and towards their profession as well. Such problems may not only 
affect the teacher candidates negatively, they may also lead to the loss of self-confidence in the teacher candidates, 
and discourage and demotivate the teacher candidates as well. 
             Upon consideration of the problems, having been encountered by the teacher candidates at the application 
schools in their preschool education courses, the following solution offers may be opened to discussion: 
- Application schools, which are the indispensible elements of the preschool education course, being taught 
in the programs of the educational faculties of the universities, may be made available for use as being fully 
supplied with all required materials and equipments;  
- Reducing the size of the classrooms may be achieved either by way of building new classrooms, or by way 
of getting the applications divided into groups, and conducting them in different periods of time; 
- In order to escalate the professional motivation and satisfaction of the teachers of the nursery classes, being 
affiliated to the Ministry of National Education, not only the successful teachers may be awarded, the 
obstacles before the hardworking teachers may be eliminated as well;  
- In-service training courses with regard to preschool education may be organized at regional / national level 
for at least once a year, and attendance of the preschool teachers thereto may be encouraged by various 
ways;  
- Getting the teacher candidates informed of the school, school administrators, as well as of the rules, 
classroom teachers, and education-teaching process prior to the application process may pass well;   
- Course hours being spent by the teacher candidates at the application schools may be increased; 
- Upon constituting the coordination between the educational faculty and the application school, faculty 
members may be enabled to visit the schools more often;  
- Both information and amalgamation regarding the applications of the Ministry of National Education 
(MEB), and Higher Education Institution (YÖK) may be achieved by way of rendering simultaneous in-
service training to the instructors, administrators, and teachers in charge at the classes. 
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